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‘Cast the net wide, set it deep, to nourish learners for life.’ 

 
Analysis of Variance 

 
Target for Improving Student Achievement – 2020 

 
Area Selected: Writing    

 
Year Level: Year 1-8  

 
   Target Group:  -  By the end of 2020 65% Year 3 will achieve at Early Level 2 of the Curriculum. 

 By the end of 2020, every teacher in Years 5-8 will follow the 
Writing Process 

 
Target: 
 
By the end of 2020 every child will improve 2 e-asttle sublevels in Writing.  
 
Learning progressions - how many learning progressions would equate to 1 ½ years. 



 
Strategies 

 
Resources 

 
Responsibility 

 
Timeline 

 
● 2 pieces of published work from every student in Years 5-8 will be 

achieved by the end of every term. 

Literacy Resources 
Budget & Time 
Team Leaders and Teachers 

Teacher & Team 
Leader 

Term 1 ongoing 

● Monitor progress from the language learning progressions, SPS 
Writing Progressions  through teaching and modelling through 
storytelling, videos, audio and visual representation of ideas to 
motivate students. 

Literacy Resources 
Budget & Time 
Team Leaders and Teachers 

Teacher & Team 
Leader 

Term 1 ongoing 

● To increase student’s vocabulary and how best to use them to 
express ideas and to deliberately teach grammar and language 
structures to strengthen first and second languages. 

 

Literacy Resources 
Budget & Time 
Team Leaders and Teachers 

Teacher & Team 
Leader 

Term 1 ongoing 

 
● Developing teachers knowledge of writing approaches - buddy 

writing, teacher write, students contribute 

Parents and Caregivers 
Budget & Time 
Team Leaders and Teachers 

Teacher & Team 
Leader 
 

Term 1 ongoing 
 

 
● Teachers to read aloud to students daily and expand on vocabulary, 

phrases and clauses used in the text for children to use in their 
writing. 

 

Literacy Resources 
Budget & Time 
Team Leaders and Teachers 

Teacher & Team 
Leader 

Term 1 ongoing 

● Staff formally reflecting on Writing progress – how well are we 
going? Where are we? What do we need to focus on? Regular 
sharing of effective practice – use CRT to visit others, use syndicate 
meetings to share and collaborate ideas and reflect on personal 
inquiry. 

Literacy Resources 
Budget & Time 
Team Leaders and Teacher 
 

Teacher & Team 
Leader 

Term 1 ongoing 

● Individual teachers, syndicate / whanau to identify students at risk 
and co-design modified programmes to accelerate their progress. 

Literacy Resources 
Budget & Time 
 

Team Leaders and 
Teachers 

Term 1 ongoing 

● Writing has purpose or experience and motivating topics.  Use of 
VISUALS and VIDEOS to enhance imagination and vocabulary.  

Literacy Resources 
Budget & Time 

Team Leaders and 
Teachers 

Term 1 ongoing 

 

 
 

 



‘Cast the net wide, set it deep, to nourish learners for life.’ 

 
Analysis of Variance 

Target for Improving Student Achievement – 2020 
 

Area Selected: Mathematics    
 

Year Level: Year 1-8  
 

   Target Group:  -  By the end of 2020 every child will progress by a minimum of 1.5 years of learning 
      progression in Mathematics.. 

 

 
Target: 

By the end of 2020 90% Year 4 will achieve at Level 2 of the Curriculum. 

By the end of 2020, every teacher in Years 5-8 will have a balanced Mathematics programme and 70% of Year 8 students 
will achieve at Level 4 of the Curriculum. 
 



 
 

Strategies 
 

Resources 
 

Responsibility 
 

Timeline 
 

● Use evidence based teaching i,e identify the big ideas to 
be learned by the students through reliable data from a 
range of assessments. 

Critical analysis of PAT, E-Asttle, Jam, 
Gloss testing . 

 

Teacher, Curriculum 
Leader, Assessment 
coordinator. In school 
Col support teacher.  

Term one and on 
going. 

● Create collaborative learning environment whereby 
children learn and increase their understanding of 
numeracy through heterogeneous grouping.     

PD and and reading research articles 
Collegial support.  

Teacher. In school Col 
support teacher. 

Term one and on 
going. 

● Foster and embrace student centred, problem solving 
and discovery learning approach. 

ALIM support materials on 
nzmaths.co.nz. Figure it out books. 
Enrich website. Arbs  

Teacher, In school Col 
support teacher. Team 
Leader  

Term one and on 
going. 
 

● Staff formally reflecting on maths progress – how well 
are we going? Where are we? What do we need to focus 
on? Regular sharing of effective practice – use CRT to 
visit others, use syndicate meetings to share and 
collaborate ideas and reflect on personal inquiry. 

Assessment tasks. Feedback and 
Feedforward. Peer reflections and 
critical analysis using CRT days.  

Teacher, Team leader. 
In school Col support 
teacher. Deputy 
Principal. 

Twice a term. 

● Track your target children regularly – identify where 
they are in their learning and keep them at the forefront 
of your planning. 

Assessment tasks. In class observations.  Teacher, Team Leader. 
In school Col support 
teacher. 

Weekly 

● Opportunities are provided to students to practice new 
learning and understand real life applications of ideas 
learned in class. 

Follow on individual activities for 
practice. Homework. Peer discussions, 
explanations and justifications. Figure it 
out books. 

Teacher. Team Leader, 
Curriculum Leader, In 
school Col support 
teacher. 

2-3 times a week. 

● To engage parents / caregivers of students in 
establishing home and school partnership to enhance 
mathematics learning awareness, attitude and 
motivation. 

3 way conversations, Take away 
problems to solve with parents. 
Mathematics game packs to played at 
home with parents. 

Teacher. Once a week. 

 
 



 
‘Cast the net wide, set it deep, to nourish learners for life.’ 

 
Analysis of Variance 

 
Target for Improving Student Achievement – 2020 

 
Area Selected :     Mea Maori  

 
Year Level:      Tau 1- 8   

 
Target Group:       Tamariki katoa  
 
            
Target:  
Maori students achieving success as Maori.  All students understand things Maori. 
By the end of 2020, every student will learn to mihi in reo Maori that will include the child’s pepeha and that of the 
school. 
The Years 5-8 students in the mainstream will have evidence of increased understanding of things Maori in the Mangere 
area. 

 



 
 

Strategies 
 

Resources 
 

Responsibility 
 

Timeline 
 

● Community Experts - invite/visit? ● Community kaumatua / 
Whaea Molly 

Whaea Molly, Mr 
Esera  

Term 1 and 
ongoing 
 

● School Waiata  ● Rumaki Reo 
 

Teachers Term 1 and 
ongoing 
 

● High expectations - Teachers and Students  - Community 

Visits - Oruarangi (Stonefields), Mangere Education 

Centre, Ihumatao (Marae, Mountain, River)  

● Whaea Molly 
 

Team Leaders Term 1 and 
ongoing 

● Maori Art - what kind? Visual? Carving? Raranga? 

Taniko? (experts needed) incorporating Maori Arts, 

performing arts (waiata, haka)  

● Whaea Molly 
 

Teachers Term 1 and 
ongoing 

● Pepeha/Mihi  ● Rumaki Reo Teachers 
 

Term 1 and 
ongoing 
 

● Modelling and teaching  ●  Whaea Molly, Whaea 
Marie 

Teachers 
 

Term 1 and 
ongoing 
 



Specific Target Outcome 

(What happened?) 

 
Analysis 

 
Evaluation 



All ākonga will be achieving at 
Manawa Ora or Manawa Toa 
for their time in immersion 
level. 

• There are 17 ākonga in total in 
Whaia Te Matauranga. 6 of the 
17 ākonga are new enrolments 
and have not yet completed a full 
year of school. The data for these 
ākonga is therefore excluded 
from this analysis.  

• 100% of the 11 ākonga in WTM, 
are at Manawa Ora or Manawa 
Toa for their time in immersion.  

• This target was set because this 
was the first year of rumaki or 
total immersion learning. 

• The baseline kaiako judgement 
for ākonga was based on the 
kaiako’s observation of ākonga. 
Planning for ākonga was 
determined by kaiako 
observation of the needs of 
ākonga. 

• Assessment for learning PLD 
across the whole school with a 
particular focus on kōrero and 
tuhituhi is helping to make the 
learning clear for kaiako and 
ākonga. 

• All ākonga are now able to 
respond to basic instructions. 
They can ask and respond to 
simple questions. Ākonga can 
transfer knowledge of sentence 
patterns learnt in kōrero to other 
curriculum areas. 

Analysis of student progress against 
Te Marautanga o Aotearoa 
 

TMoA 
Levels 

Beginning 
of 2015 

End of 
2015 

1 He Pīpī 100% or 
11/11 
ākonga 

 

1 He Kaha  36% or 
4/11 
ākonga 

1 He Kaha 
Ake 

 64% or 
7/11 
ākonga 

 
Analysis of student achievement by 
time at school 
 
According to the time at school 
measure all 11 ākonga are achieving at 
Manawa Āki and Manawa Taki. 
 
Tau 1: 
1 of 1 ākonga at Manawa Āki. 
 
Tau 2:  
2 of 3 at Manawa Aki, 1 of 3 at 
Manawa Taki. 
 
Tau 3:   
4 of 6 at Manawa Āki and 2 of 6 at 
Manawa Taki. 
 
Tau 4:  
1 of 1 ākonga at Manawa Āki. 
 
 

• Ākonga have made progress within early  
level 1 TMoA as illustrated by the table. 
However, targets that aim to accelerate 
learning to the end of Level 1 and solidly 
in level 2 for ākonga  in years 3 and 4 are 
necessary in 2016. This is necessary if 
ākonga are to be able access learning in 
the curriculum through to Wharekura. 

• Kaiako ability to assess kōrero has 
improved. 

• Kaiako knowledge of progressions within 
the marau has improved. Assessment is 
more accurate as a result of this. It is 
clearer to the kaiako where ākonga are 
achieving at and what their next steps 
for learning are. 

 
Recommendations: 

• In 2016, the 8 ākonga who are late 
enrolments will be identified and 
specific targets to accelerate their 
achievement for their time at school 
from Manawa Āki to be at Manawa 
Ora will be set. 

• Kaiako to learn how to use Ngā 
Rauemi Aromatawai Reo ā-waha as 
another assessment tool for kōrero. 

• Kaiako to link the teaching inquiry 
focus in 2016 to the needs of this 
specific group of ākonga.  



‘Cast the net wide, set it deep, to nourish learners for life.’ 

 
Analysis of Variance 

 

Target for Improving Student Achievement – 2020 
 

Area Selected: Reading    
 

Year Level: Year 1-8  
 
Target Groups 
By the end of 2020, 65% Year 3 will achieve at Early Level 2 of the Curriculum. 
 
By the end of 2020, every teacher in Years 5-8 will have a balanced Reading Programme and that  75% of Year 8 

 students will be reading at Level 4 of the  Curriculum. 
 
By the end of 2020, every child will be able to articulate his/her learning clearly and confidently in Tongan, Samoan, 

 reo Maori and English. 

 

 
Target: 
 

At the end of 2020 every student will achieve a minimum of 1.5 years of  learning progress in reading.  
 



 
Strategies Resources Responsibility Timeline 

● Use evidence based teaching i,e identify the big ideas to be 
learned by the students through reliable data from a range of 
assessments. 

Critical analysis of PAT, E-Asttle, Jam, Gloss 
testing . 

 

Teacher, Curriculum 
Leader, Assessment 
coordinator. In 
school Col support 
teacher.  

Term one and on going. 

● Create collaborative learning environment whereby children 
learn and increase their understanding of numeracy through 
heterogeneous grouping.     

PD and and reading research articles 
Collegial support.  

Teacher. In school 
Col support teacher. 

Term one and on going. 

● Foster and embrace student centred, problem solving and 
discovery learning approach. 

ALIM support materials on nzmaths.co.nz. 
Figure it out books. Enrich website. Arbs  

Teacher, In school 
Col support teacher. 
Team Leader  
 

Term one and on going. 
 

● Staff formally reflecting on maths progress – how well are we 
going? Where are we? What do we need to focus on? Regular 
sharing of effective practice – use CRT to visit others, use 
syndicate meetings to share and collaborate ideas and reflect 
on personal inquiry. 

Assessment tasks. Feedback and Feedforward. 
Peer reflections and critical analysis using 
CRT days.  

Teacher, Team 
leader. In school Col 
support teacher. 
Deputy Principal. 

Twice a term. 

● Track your target children regularly – identify where they are 
in their learning and keep them at the forefront of your 
planning. 

Assessment tasks. In class observations.  Teacher, Team 
Leader. In school Col 
support teacher. 

Weekly 

● Opportunities are provided to students to practice new 
learning and understand real life applications of ideas learned 
in class. 

Follow on individual activities for practice. 
Homework. Peer discussions, explanations 
and justifications. Figure it out books. 

Teacher. Team 
Leader, Curriculum 
Leader, In school Col 
support teacher. 

2-3 times a week. 

● To engage parents / caregivers of students in establishing 
home and school partnership to enhance mathematics 
learning awareness, attitude and motivation. 
 

3 way conversations, Take away problems to 
solve with parents. Mathematics game packs 
to played at home with parents. 

Teacher. Once a week. 

 



 
 

 
SUTTON PARK SCHOOL 

89 Vine Street, Mangere East, Auckland 2024 
Telephone (09) 276 4560   Email: office@suttonpark.school.nz 

 
Principal: Fa’atili Iosua Esera 

 

 
 
 
Statement of Kiwi Sport Funding 
 
Kiwisport is a Government funded initiative to support student 
participation in organised sport. In 2019 the school received total 
Kiwisport funding of $7,682.84 (excluding GST). The funding was 
put towards the purchase of Sports Gear, Sport activities and 
transports the total cost of which was $8,000.00 
The number of students participating in organised sport at the end 
of the school year was 100% of the school roll. 
 
 
 
 
 
 

 
 
Iosua Esera 
Principal 



 

Independent Auditor’s Report 
 
To the readers of  
Sutton Park Primary School’s 
Financial statements 
For the year ended 31 December 2019 

 
The Auditor-General is the auditor of Sutton Park Primary School (the School).  The Auditor-General has 
appointed me, Elaine Yong, using the staff and resources of RSM Hayes Audit, to carry out the audit of the 
financial statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 3 to 19, that comprise the statement of 
financial position as at 31 December 2019, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

▪ present fairly, in all material respects: 

- its financial position as at 31 December 2019; and 

- its financial performance and cash flows for the year then ended; and 

▪ comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 7 August 2020.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below and we draw your attention to other matters.  In addition, we outline 
the responsibilities of the Board of Trustees and our responsibilities relating to the financial statements, we 
comment on other information, and we explain our independence. 

Emphasis of matter – COVID-19 

Without modifying our opinion, we draw attention to the disclosures in note 28 on page 19 which outline the 
possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 



 

Responsibilities of the Board of Trustees for the financial statements  

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees 
is responsible for such internal control as it determines is necessary to enable it to prepare financial statements 
that are free from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern.  The Board of Trustees is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 

The Board of Trustees’ responsibilities arise from the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board of Trustees. 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern.  If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion.  Our conclusions are based on the audit evidence obtained up to the 
date of our auditor’s report.  However, future events or conditions may cause the School to cease to 
continue as a going concern. 



 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

▪ We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors.  As a result, we carried out procedures to minimise the risk of material errors arising from 
the system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that we identify 
during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
(Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Sutton Park Primary School. 

 

 

 
Elaine Yong 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand 


